
EI/ECSE Standard 6 
Component 6.5 

Overview & Speaker Notes 
 

Intended Audience:  
 
Overview for Facilitators:  
ECPC has developed an anchor presentation for each of the Initial Practice-Based Professional 
Preparation Standards for Early Interventionists/Early Childhood Special Educators (EI/ECSE). 
The components under each standard are presented separately.  The materials are designed for 
an in-service professional development (PD) program but can be used in a pre-service teacher 
preparation course. This resource will increase professionals’ ability to address each of the 
EI/ECSE standard and components. Additional materials for each standard can be found on the 
ECPC Website: Curriculum Module | The Early Childhood Personnel Center (ecpcta.org) 
 
Speaker Notes 
The speaker notes provide a narrative and activities for each slide. You will see speaker notes 
for most of the slides within the slide deck. The notes provide additional details about the 
information on a particular slide, including the context for the information and key points. The 
notes are a guide, and speakers should feel free to modify these as needed. Please note the 
following: 

• The narrative is a sample script for the presenter. Although you may read it verbatim, 
speaker notes are intended as a guide for the presenter, and you may modify them as 
needed. 

 
Materials Required for face to face  

1. Share the outline with timelines for the training (build in breaks) 
2. Conduct an opening activity (introductions/ice breaker) 
3. Computers or tablets with internet access for participants (if possible) 
4. Handouts 
5. Projector with audio capable for playing video with speakers 
6. Presentation slides with speaker notes 
7. Develop an evaluation tool for all attendees (e.g., continuous improvement activity) 

 
Materials Required for virtual 

1. Distribute the link to the online platform in advance 
2. Share the outline with timelines for the training (build in breaks) 
3. Conduct an opening activity (introductions/ice breaker) 
4. Determine how participants will receive handouts and materials, on the cloud, using a 

storage platform (e.g., dropbox, google, etc.) 
5. Platform to share presentation (e.g., zoom, teams, etc.) with polling questions prepared 

in advance and breakout room capability 
6. Upload or send handouts in advance or through platform (insert through chat) 
7. Download videos ahead of time to prepare for low bandwidth from slide deck 

https://ecpcta.org/curriculum-module/


8. Share screen capability (be sure to enable sound for videos) 
9. Develop an evaluation tool for all attendees (e.g., continuous improvement activity) 

 
Objectives for Standard 6, Component 6.5:  
After participating in this professional learning opportunity, participants will be able to: 

• Describe how to identify and create multiple opportunities for young children to 
develop and learn play skills  

• Describe how to identify and create multiple opportunities for young children to engage 
in meaningful play experiences independently and with others across contexts 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Outline of Session Activities  

Topic Slides Activity 

Introduction/Objectives 1-4  

How Do We Define “Play”? 5  

Play Is How All Children Learn 6  

Importance of Play 7  

Emergence of Play Skills 8  

Sequences of Object Play 9  

Sequences of Social Play 10  

Play and Children With Disabilities/Delays 11  

Supporting Increased Complexity of Play 12  

Intervention Strategies To Support the 
Development of Play Skills 

13-16 Activity (Slide 15) 
Video (Slide 16) 

Supporting Play in Young Children With ASD 17  

Strategies To Engage Children With ASD 
in Play Across Contexts 

18  

Responsive Interaction Strategies: Enhancing 
Social Play for Young Children With ASD 

19-22 Activity (Slide 21) 
Video (Slide 22) 

References and Resources  23-25  
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Adapted from: Yogman, M., Hutchison J. et al., 
(2018), The Power of Play: A Pediatric Role in 
Enhancing Development in Young Children. 
Pediatrics, 142 (3). 
 
 
 

Slide 6 

 

Children’s play can be understood as a 
demonstration of what they know, as well as a 
demonstration of what they are currently 
thinking about 
 
Lifter, K., Foster-Sanda et al. (2011). Overview 
of Play: Its uses and importance in early 
intervention/early childhood special education. 
Infants and Young Children, 24 (3)., pp. 225-245 
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From: Yogman, M., Hutchison J. et al., (2018), 
The Power of Play: A Pediatric Role in 
Enhancing Development in Young Children. 
Pediatrics, 142 (3). 
 
Play supports the formation of the safe and 
predictable relationships with caregivers and 
others that children of all abilities need to 
thrive 
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Many taxonomies of play exist – generally 
drawn from these 2 taxonomies drawn from 
Jean Piaget about cognitive play skills with 
objects, based on his theory of schemas -  and 
the second drawn from Mildred Parten’s 
seminal work in 1932 about how the play of 
young children can be categorized in terms of 
social states of interaction. 
 
Piaget, J. (1964). Cognitive Development in 
Children: Development and Learning – Part 1. 
Journal of Research in Science Teaching, 2, pp. 
176-186. 



 Parten, M.B. 1932. Social participation among 
pre‐school children. Journal of Abnormal and 
Social Psychology, 27: 243–269.  
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Adapted from Barton (2016) 
 
Broadly, the emergence of play skills can be 
understood as a sequence of play capacities 
that become more complex as a child develops.  
 
Children naturally play with a given set of 
objects differently depending on their 
developmental stage.   
 
Facilitator can ask the group how we might 
expect a child  at each of these developmental 
stages to  play with a plastic tea set – highlight 
how each of these ways of playing with the 
same set of toys might be appropriate for that 
child 

Slide 10 

 

Also see: Jamison et al., (2012). Encouraging 
social skill development through play in early 
childhood special education classrooms. Young 
Exceptional Child (YEC).  
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Successful inclusion of young children with 
disabilities in preschool classes happens when 
these children are in proximity to peers, 
socialize with them, and actively engage in 
typical preschool activities including play 
(Nelson et al. 2007).  
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https://connectmodules.dec-sped.org/connect-
modules/resources/videos/video-5-4/  
 
Facilitator: 
Support discussion about: 

• Use of environmental supports to ensure 
face to face interaction with the activity and 
with the peer at eye level  

• The inclusion of the adaptive switch to give 
Perl agency to initiate the play sequence. 

• Effective use of peer support  

• Use of adult support to keep both Perl and 
the peer engaged - Notice that the teacher 
gave Perl lots of space to initiate her part in 
the game, although she did use some non-
intrusive prompting.  

 

https://connectmodules.dec-sped.org/connect-modules/resources/videos/video-5-4/
https://connectmodules.dec-sped.org/connect-modules/resources/videos/video-5-4/


Data: 

•  How many times did she wait until the peer 
set up the gear before she pressed the 
switch, indicating her understanding of the 
rules of this cooperative game? 

•  How many times did she initiate gaze to the 
peer? 

•  How many times did she smile responsively 
throughout the play activity, indicating 
enjoyment, shared focus and social play?   

•  What was the duration of the play event?  

•  Data should be collected for the teacher 
behaviors as well – how many times did she 
need to prompt Perl to push the switch? 
How many pushes were spontaneous? 

Slide 16 

 

 
https://connectmodules.dec-sped.org/connect-
modules/resources/videos/video-5-4/  
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Because, as we know, children find out about 
the world through social play, and because 
children with ASD do not access social 
interactions as often as typically developing, 
they do not acquire social communication skills 
– acquired in the context of joint attention – 
that they need to engage in social play. 
 

Slide 18 

 

Peer matches can be neurodiverse or 
neurotypical as long as they are well-
matched as far as interests and 
temperament. 
 
 

https://connectmodules.dec-sped.org/connect-modules/resources/videos/video-5-4/
https://connectmodules.dec-sped.org/connect-modules/resources/videos/video-5-4/
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Adapted from: Wolfberg, P. et al., (2014) 
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https://ebip.vkcsites.org/responsive-play-
interactions/   
 
Facilitator: support discussion that he was 
remaining in this play session where he and 
the provider/teacher were sharing 
attention to the same focus of play – a real 
win for children with ASD.  
 
 He seems be playing in a blend of parallel 
and associative play: he handed her a train 
car at one point, and allowed her to take 
her turn with the trains. He initiated some 
social gaze as well, especially toward the 
end. 
 
While he is using the toys in a functional 
way, it is fairly repetitive rather than 
imaginary but he seems to be progressing 
toward a more pretend-play level – at one 
point he made the wooden figure jump 
along the tracks and he initiated gaze with 
the provider as he did it.  
 

https://ebip.vkcsites.org/responsive-play-interactions/
https://ebip.vkcsites.org/responsive-play-interactions/


Support discussion around the use of 
responsive strategies like following his lead 
in play, imitating, comments, play 
expansions. Ask the group if they think he 
would have stayed in the interaction that 
long if the adult re-directed him or engaged 
in a lot of prompts about his play. Let them 
know that children stay engaged longer in 
social play when adults follow in on their 
play, as they are just learning how to 
engage in joint-attention interactions. 
 
Support discussion around gathering data 
about level of social play – in this case 
remained engaged in primarily parallel play 
for 4 minutes or so, and more associative 
towards the end of the clip? Discuss ways 
of making these observations and data 
collection well-operationalized, for 
individualized social and object play data. 
Might want to collect data about reciprocal 
turns or sharing of play materials.  
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https://www.youtube.com/watch?v=P2rLv-
vjSOs  

Slide 23 

 

https://connectmodules.dec-sped.org/ 
 
https://ebip.vkcsites.org/responsive-play-
interactions/  
 

https://www.youtube.com/watch?v=P2rLv-vjSOs
https://www.youtube.com/watch?v=P2rLv-vjSOs
https://connectmodules.dec-sped.org/
https://ebip.vkcsites.org/responsive-play-interactions/
https://ebip.vkcsites.org/responsive-play-interactions/
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Encouraging Social Skill Development through 
Play in Early Childhood Special Education 
Classrooms - Kristen R. Jamison, Lindsay D. 
Forston, Tina L. Stanton-Chapman, 2012 
(sagepub.com) 
https://journals.sagepub.com/doi/10.1177/109
6250611435422  
 
Overview of Play: Its Uses and Importance in 
Early Intervent... : Infants & Young Children 
(lww.com) 
https://journals.lww.com/iycjournal/Fulltext/2
011/07000/Overview_of_Play__Its_Uses_and_I
mportance_in_Early.2.aspx  
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https://www.academia.edu/43324973/PART_1
_Cognitive_Development_in_Children_Piaget_
Development_and_Learning  
 
https://link.springer.com/article/10.1007/s108
03-014-2245-0 
 
https://pediatrics.aappublications.org/content/
pediatrics/early/2018/08/16/peds.2018-
2058.full.pdf  

 

https://journals.sagepub.com/doi/10.1177/1096250611435422
https://journals.sagepub.com/doi/10.1177/1096250611435422
https://journals.sagepub.com/doi/10.1177/1096250611435422
https://journals.sagepub.com/doi/10.1177/1096250611435422
https://journals.sagepub.com/doi/10.1177/1096250611435422
https://journals.sagepub.com/doi/10.1177/1096250611435422
https://journals.sagepub.com/doi/10.1177/1096250611435422
https://journals.sagepub.com/doi/10.1177/1096250611435422
https://journals.sagepub.com/doi/10.1177/1096250611435422
https://journals.lww.com/iycjournal/Fulltext/2011/07000/Overview_of_Play__Its_Uses_and_Importance_in_Early.2.aspx
https://journals.lww.com/iycjournal/Fulltext/2011/07000/Overview_of_Play__Its_Uses_and_Importance_in_Early.2.aspx
https://journals.lww.com/iycjournal/Fulltext/2011/07000/Overview_of_Play__Its_Uses_and_Importance_in_Early.2.aspx
https://journals.lww.com/iycjournal/Fulltext/2011/07000/Overview_of_Play__Its_Uses_and_Importance_in_Early.2.aspx
https://journals.lww.com/iycjournal/Fulltext/2011/07000/Overview_of_Play__Its_Uses_and_Importance_in_Early.2.aspx
https://journals.lww.com/iycjournal/Fulltext/2011/07000/Overview_of_Play__Its_Uses_and_Importance_in_Early.2.aspx
https://journals.lww.com/iycjournal/Fulltext/2011/07000/Overview_of_Play__Its_Uses_and_Importance_in_Early.2.aspx
https://journals.lww.com/iycjournal/Fulltext/2011/07000/Overview_of_Play__Its_Uses_and_Importance_in_Early.2.aspx
https://www.academia.edu/43324973/PART_1_Cognitive_Development_in_Children_Piaget_Development_and_Learning
https://www.academia.edu/43324973/PART_1_Cognitive_Development_in_Children_Piaget_Development_and_Learning
https://www.academia.edu/43324973/PART_1_Cognitive_Development_in_Children_Piaget_Development_and_Learning
https://link.springer.com/article/10.1007/s10803-014-2245-0
https://link.springer.com/article/10.1007/s10803-014-2245-0
https://pediatrics.aappublications.org/content/pediatrics/early/2018/08/16/peds.2018-2058.full.pdf
https://pediatrics.aappublications.org/content/pediatrics/early/2018/08/16/peds.2018-2058.full.pdf
https://pediatrics.aappublications.org/content/pediatrics/early/2018/08/16/peds.2018-2058.full.pdf

